Modified LESSON PLAN TEMPLATE

Author: Daniel Munns
Date Created: 1/29/13

Subject(s): American History I
Topic or Unit of Study (Title): Reconstruction

Grade Level: 11-12th grade

Materials: Computer lab or individual student computers (or print copies of documents). Access to Documenting the American South resources. Copies of the Perspectives on African American Advancement Chart — one per student. Pencils/pens.
Summary (and Rationale): Students will understand the personal perspectives of those who suffered during the Civil war, and he experiences after it as well. This helps to put a view of the different stereotypes and stand points different ethnic groups faced after the conflict ended. 
I. Focus and Review (Establish Prior Knowledge): [5 minutes]
Assess the economic impact of Jim Crow laws on Africans. Compare and contrast the African American political and legal personalities of the time period and their impact on American society. Evaluate the economic, cultural, political, and social impact of African American migration within and from the South.

II. Statement of Instructional Objective(s) and Assessments: 

	Objectives
	Assessments

	When given these texts about W.E.B. Du Bois’s brief biography, The Upbuilding of Black Durham by W.E.B. Du Bois, and the article Natural Selection and the Race Problem by Benjamin K. Hays the students will be able to do textual analysis of the biography and article to a high level of proficiency on the essay, which will test them on how well they understood both the biography and the article. This will be graded, and students must receive an 80% or better to consider themselves satisfactory within this area.

	While students read, have them fill in the Perspectives on African American Advancement Chart. “Historic context” refers to the author’s position including his ethnicity, role in society, biography, etc. whereas “major points” are main arguments, bias, or points of view encountered in reading the text. Refer to the rubric for grading purposes. 


	When given these articles about John Merrick: A Biographical Sketch by R. McCants Andrews and The Negro in NC and the South by Chief Justice Walter Clark the students will be able to understand first person narrative analysis at a contextual high level of proficiency on the oral presentation we will be having to analyze each student’s perceptive on this. I will grade students on content, and knowledge of the articles. 

	Ask students to write about or discuss in class the differing perspectives regarding African American advancement, the major issues facing their population in the years after Reconstruction ended and the white views that attempted to hinder their progress. Refer to the rubric for details on satisfactory work. 



State the objective: [8 minutes]

Assessment: [5 minutes]
Assess students based on their responses on their charts, as well as any contributions made to class discussions.
III. Teacher Input (Present tasks, information and guidance):  [15 minutes]

1. Demonstrate an understanding of the state of race relations in North Carolina after Reconstruction and in the early 20th century.
2. Introducing useful information to provide background on Merrick and place the document in its historical context.
3. Learn about various perspectives related to race relations in North Carolina and evaluate major arguments of both sides.

4. Analyze primary sources and read for bias and author’s context.
5. Understanding the true position of Africans within the South
IV. Guided Practice (Elicit performance): [15 minutes]

Students will have the chance to analyze documents of historical past about African Americans time and experience during this confusing part of history. Also to make contributions and inputs on other students analyzing of the documents. Finally, they could also it provides the students with an opportunity to understand both passage authors position’s including his ethnicity, role in society, biography. Whereas “major points” are main arguments, bias, or points of view are clearly views within the text.
V. Closure (Plan for maintenance): [4 minutes]

Have students generate a list of the effects that the ethnic groups had on Reconstruction.
VI. Independent Practice: [5 minutes]
Have students bring the list to class, and share with the class what there thoughts are on this matter, and then group discussion about the main effects. 
STANDARDS:

	USH.H.1 Apply the four interconnected dimensions of historical thinking to the United States History Essential Standards in order to understand the creation and development of the United States over time. 



	USH.H.5 Understand how tensions between freedom, equality and power have shaped the political, economic and social development of the United States. 


	USH.H.5.1 Summarize how the philosophical, ideological and/or religious views on freedom and equality contributed.



Plans for Individual Differences: 

Some students may have a different view of this because some maybe African American. This time during Reconstruction was one of many changes and often not for the better. So therefore it is always polite and responsible for the teacher to maintain a certain line between himself and the students in order to make sure the students understand this can’t be taken into literal context. 
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